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What's happening-at
school? That question has
been heard in almost every.
Vermont home. It's because:.
as parents, teachers and
,voters,, 9.1-are concerned
abp,ut-the education and life

that we can giye our
young people. Yet making the
choices about which programs the
school should proyide, is no easy decision.
In'a time when'costs are rising .and
resources are diminishing, it is even more impiittant
that each educational dollar-invested return the maxi-

murn. amount of benefit on its investment. Through the
Gfodf, 'to Null. Programs in Vermont Education, the State Npartment
tion wishes to share with y,ousorne recent educational inveStinents-that.00now
vielding returns in schools thrOugho,ut the state. -More than fifty Vermont 'school'dAstricts have taken part in the twenty-
tv, o prograpts described in these pages. Using federal funds from the Elementary
and Secondary Education Act of 1965, these local Schools have developed new-
methods to meet the problems that hying in a technological and changing world
presents. How does a student's attitude affect achievement? Must learning be
omined to the classroom and textbook? Or can experiences outside of the class-
rOont he used to accomplish ethicational purposes'? What is the place of modern
curnmunicatioh-s media in an eduCational program? Can the resources of the school
and community be joined in a more productive relationship?

Questions such as these confront every school in Vermont and the nation.,e Searching for the answers ia'a time consuming and expensive process.Ailowing
these questions to-go unanswered, however, will prove far more costly.

Building on the knowledge and experience that others have gained is one
way to reduce those costs. We don't promise all the answers, but the information
and resources found in the Guide can prove valuable to anyone concerned about
the quality of education in today's,schools; We hope that you may find this Gliide
a helpful. reference thetnext time.you wonder What's Happening at School!
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Wh at School,
Guide r, new programs in Vermont
Education describes projects funded
through the Elementary and Seco lit
dary Education Act of 1965. Admin-
istere4 by the Division of Federal
Programs, Vermont Department of
Education, this piece of federal leg-
islation provides funds to local
schools for the development of
model programs which meet general
educational ,needs. As Part of its
service to the State, the Division of
Federal Program helps make the
teachers'wlio have wonted on these
projects available to meet with
groups seeking information Shout
edpcational program:. 11 a particu-
lar program description is of inter-
est to you, it is possible to arrange
visit from the teacher who origi-
natedthat program. Simply refer to
the Program index and write or call
the individual whom you wish to
haSe speak with your group. Please
be clear about what you want to
know, the size of your group and
other details.

Funds in the Division of Federal
Programs have been set aside to
ply thi expenses for these visits.
There is no cost to any group
wishing to take advantage of this
information service,

school
support
services

./
Meters, Liters and Grams a pro-

kigram for introducing metric educa-
tion into the school curriculum,
Essex Caledonia Supervisory Union. Dr.
Rodney McFarlin. Superintendent of Schools /
Funding status supported' Project
Director. June Elliot. Lyndon' State College,
Lyndonville, Vermont 05651. Phone 626 3335,
Ext 228

6 Montpelier Environmental Educa-
Program Elementary School

Planning Project (MEEP) a com-
prehensive approach to environ-
mental studies, reading skills, math
skills and school organization.
Montpelier Puhlir School Department; Mr.
Charles Johnion, Superintendent of Schools /
Funding status 2rgt year Grant award
$27,271.09, Project Director; Barbara
Cheney, M'ontpelier Elementary School.
Montpelier, Vermfont 05602. Phone; 2216341.

14

Mountain Towns Teacher Center
a resource center for staff develop -
mint, with materials, a librarytand
equipment available for classroom
use.
Windham Southwest Supervisory,Union, Dr.
Clarence Truesdell. Superintendent of Schools

Funding status 2nd yew, Grin( awrgrd
526.375,00 / Project Director: Dorothy
Shuhert, Deerfield Valley Elementary School,
Wilmington, Vermont 05363. 'hone: 464 6366.

attitudes
achievement
Think, Learn and Consider de-
veloping. classroom skills to help
children understand the meaning of
their own- feelings and using that
knowledge to improve academic
perforniance.
Burlington School Department; Mr. Lansing
Rerilholz, Superintendent of Schools / Funding
status - 2nd year Grant award $30,161.00

Project Director: Fenn. Rider, Thayer
School, Burlington, Vermont 05401. Phone:
863 4521

Cooperative Counseling Program
an elementary guidance program
which offers teachers, parents and
students an approach to under-
standing the dynamics of child be-
havior and. democratic decision
making.
Addison Central Supervisory Union; Mr.
liana Morse, Superintendent of Schools /
Funding status 2nd year ,' Grant award
$H),560 00 ' Project Director: Edith Harman,
c/o Superintendent of Schools, Middlebury,
Vermont 05753. Phone: 388 4421.

1

Health Education Action for Living
(HEAL) - - a health education
course' for high school students,
covering the areas of physical and
mental health, nutrition, human
sexuality, drug abuse, and decision
making.
Essex Caledonia Supervisory Union: Dr.
Rodney McFarlin, Superintendent of Schools /
Funding status 2nd year / Grant award
$25.000.00 / Project Directors: Mark Creaven,
John Petry, Box 15, RFD 82, Orleans, Ver
mont 05160. Phone: 754-8404 or 525-3747.

4

e School Community Guidance Facili-
Utator a counseling program Ile-
. signed to create more cooperation

between the schools and the com-
munities in two small rural districts.
Orange Washington Supervisory Union; Mr.
Raymond Prouls. Superintendent of Schools /
Funding status 2nd year / GAM. award
$6,784.00 / Project Director: Bob Onne,,
Orange Center :School, R. D. Star Route. East
Barre. Vermont 05649. Phone: 476-3276.

18Vermont Guidance Service Came-
tency Project a State wide pro-
gram which developed standards to
determitte the effectiveness of
guidance programs and guidance
counselors.
Chittenden South Supervisory Union; Mr.
Theodore Whalen, Superintendent of Schools /

, Funding status 2nd year /*Grant award
$30,0(i0.00 Ifor 2 year period) / Project Direr
tor: James Cawley, Guidance Director, Chew
plain Valley Union High School, Hinesburg,
Vermont 05461. Phone: 462 2101.

.outdo and
enviro ental
education

20 Human Environmental and Egblogi-
Development (TEED) using

the resources immediately available
'through the school this project
established several outdoor environ-
mental labs, a student teaching stu-
dent program and an environmental
summer camp.
Essex Caledonia Supervisory Union; Dr.
Rodney McFartin, Superintendent of,Schools /
Funding status locally supported / Project
Director: Andrew Fisher, Concord High
School, Concord, Vermont 05824, Phone:
695,2550.



2220 Summer Challenge a summer
Summer for high school students'
developing creative writing and
vocabulary skills through stressful
outdoor activities.

hittenden South Supervisory Union, Mr
Theodore Whlen. Superintendent of Sfhoole
unding status locally supported ' Project

Director. David Beidanger, ('ham plain Valley
1 nion High School, tlineshurg, Vermont
1546 f, l' hone 482 2101

23
Development of an Outdoor Ecolog-
ical Lab using the outdoors as a
laboratory of experience, this pro-
j(4\t helps teachers use outdoor and'
environmental activities in , other tc
areas of the curriculum. 1 1,

windham,Jortheast Supervisory Union. Mr 30Ilarry Noyes, Superintendent of Schools ,3

Funding status 4th yer Grant award .1
$7 000 00 ,for ird and 4th year Project ..i
Dirtr tor William Lie nhard, Bellows Falls "}
Middle school Bellows Ellis, Vermont 05101 \ :f
Phone 46:13248

(1

School Community T. V. Project
8 high school students write, produce

and broadcast educational and com-
munity interest programs from the
school to the community.
Windham Northeast Supervimory Ilmon, Mr.
Harry Noyes, Superintendent of Schools
Funding status locally supported Project
Director Jack Hillird, Audio Visual Coordi
ntor, Bellows Ils Union High School,
Bellows Falls, Vermont 05101 Phone
46.1 3944

Project Challenge a full-year pro-.t?
gram offering high school studentsit
stressfur activities through which ,1
they gain self-confidence and self4 1
reliance.
Windsor southwest Supervisory Union, Mr
Paul Ippolito, Superintendent of Schools
Funding laths r- 2nd yer Gant award 32816,01500 Project Director David Hopkin
son. Green Mountain Union High School,
Chester, Vermont 05143. Phone: 875 2146.

media ,,,
.11

education ',';.)

, )
,,

...
.: 26

Addison
Communicationcld isuon ilut i

andp.roRiesource Center ;4:
ect using thei

videotape and photo- v.".,..
graphy, this project expands r
learning resources for five elemen-
tary schools,

.

Addison Rutland Supervisory Union; Mr. Leo
Beaumont, Superintendent of Schools / Fund
ing status locally supported , Project
Director: Betty Douglas, Box rot Hydeville,.
-Vermont 05750. Phone, 265.6677.

7

special
education
Vocationally Oriented School Plan-
ning for the Handicapped a plan-
ning process for teachers, to help
handicapped students become
better prepared for the years after
school.
Windham Southeast Supervisory Union, Mr.
Burton Eldridge. Superintendent of Schools
Funding status 2nd year Grant award
$16,531 00 Project Director. Emily Sheldon,
Phone 773 7867 Project Coordinator. David
Wolk, 5 Court Street, Rutland, Vermont
05701 Phone,775 7823

Group Activities School Program
(GRASP) an educational program
for autistic children in residence at
the Waterbury State Hospital.
Eldred School. Waterbury State llospitI; Mr
James HuntAlospital Administrator Fund iti
ing status 2neyear Grant award -1,,
$10,813.00 Project Director: Charlotte 40
Richardson, Eldred School, Waterbury State}
Hospital, Waterbury. Vermont 05676. Phone:{
244'7331, Lkt. 268.

Career Education Vocational Work0
Activity Training Center provid-i
ing job ,training experience forc
mentally' retarded young adults
through field trips and classroom( 4
instruction. (4.

Southwest Vermont Supervisory Union; mr.f,'
George A. Sleeman,Superintendent of Schools
/ Funding "datum 2nd year Grant award
$13,200.00 z Project Director: Louis Axt,
Southwest Vermont Supervisory Union, Ben-
nington, Vermont 05201. Phone! 447 7501

Driver Education for the Handi-
capped screening/testing, re-
search, driving instruction and
adaptive equipment is provided by
this .projett to aid potential drivers
with handicaps.
('hittenden Central Superviaory Union;
Rohert Sheridan, Superintendent of Schools /
Funding status 2nd year / Grant award
$12,900.00 tfor two year period) Project
Director. Emily Sheldon, Contact. his, Hazel
Parry. Department of Rehabdflation Medi
rine,

,Department
Unit, Medical Center

Hoepital, Burlington, Vermont 05401. Phone.
.656 2750, Or Mr, Lee Henger, Vermont
Achievement Center, Rutland, Vermont
05701. Phone 775 2395,

community
education
A process for developing a stronger
school community relationship.

°Community Education Agent
0 Bette Walsh

Proctor, West Rutland, Rutland 'row n Rut
land Central Supervisory Union, Mr. Richard
Zani. Superintendent of Schools ., Fuilding
status 2nd year Grant award -- $12,000.00
/ Project Director. Bette Walsh, P. 0. Box 6,
Rutland. Vermont 05701. Phone: 775 4342.

10(1Community Education Agent
4 t-..)U Ethel Lannon

Bellows Falls. Rockingham, Grafton, Athens,
Sextons River and Westminster / Windham
Northeast Supervieory Union; Mr. Harry
Noyes, Superintendent of School., / Funding
Mattis 2nd year Gant award $14,686.00

, Project Director: Ethel Lanson, Atkinson
Street, Bellows Falls, Vermont 05101. Phone,
463 3248.

Community Education Agent
Barbara Leitenberg
Burlington's North End r. Burlington School
District, Mr. Lansing Reinholz, Superinten
dent of Schools Funding statue 2nd year /
Grant award $15,875.00 / Project Director:
Barhara Leitenherg, P. 0. Box 3232, Burling
ton, Vermont 05401, Phone: 863 2952.

a

Community Educatioh Agent
Mike Samson
Cabot, Marshfield and Plainfield / Washington
Northeast Supervisory 'Union; Mr. John
O'Brien, Superintendent of Schools / Funding
status 2nd year / Grant award $25,138,00
/ Project Director: Mike Samson, c/o Superior
tendent of Schoole, Plainfield, Vermont 05667.
Phone: 426-3245



school suplio ervices

meters; Iers
and gra

.

"Well, baseballJanS: . tnerst(Otto"it of the ninth, score tied, two
/iirit.s, men on first and third

'`F's
Gram coming to bat. Here's the windup, the

pitch, swung on, a long driVit.tb deep center, it's going, going, gone right over the
120 meter fence in center field. The Metric Mets have done it again!"

Although it may be quite some time before we hear the distance of a-home. ,
run or a touchdown pass described metrically, the Vertriont StateBoard of
Education has prepared for that day with the passage of a resolution requiring
-Vermont public schools "to provide for the learning of the modern metric system
of measurement (S.I.) by the school year 1975-76." Meters, Liters and Grans, a
project in metric education was funded in the Waterford Elementary School
during the school year 1974-75. The purpose of the project was to develop a school

wide and community education' program to convert the practice of measurement
from the present English system to the Modern metric system which will become,
the international standard of measurement by 1980.

The Waterford. School has an enrollment of about 11:) students, kinder-
garten through grade 8, seven classroom teachers, a student teacher, an aide, a
physical education teacher and a special education teacher. During the summer
preceding the school year, all staff members took part in a. week -long workshop '

to help them sharpen their own metric measurement skills, to become acquainted
with new materials, and to begin developing a metric curriculum. From the first
day of school, Waterford students began their year of " metric thinking." In the
upper grades students used a variety of metric games developed by the staff. A
group of -15 students have actually earned the title of that fictitious baseball team
the "Metric Mets." The "Mets" have become' classroom helpers for teachers in the
lower grades, helping to prepare metric games, coverting recipes to metric; units
and working with younger students in metric activities. The_physical education
teach] developed relay races and other events to reinforce the concepts of metric

measurement. The students and teachers have also
produced a metric workbook made up of the

worksheets -and metric exercises that the
students used throughout the year.*

Since meters, liters and grams will
eventually become the accepted standard

replacing the gallon, poundand foot,
the school staff put on metric work-

shops for.Aparents and community
members, Metric road signs made

by students were posted in the

Ye.0,4
community, All these special

. activities helped to make .

Waterford's introduction to metric
' )11 education a model which other 5

'' " schools may wish to follow.

6



schoot supportservices

meep

- MEEP?*ell, it's animal, vegetable and mineral, for tart. And it lives inthe Montpelier Scho21 System. MEEP is the Montpelier Envi nmental EducationProgram, a uniqhe approach to the study of the environment, nd the hub of anew education- 'wheel' that's getting more mileage out of all e school programsin the Montpelier district,
-

MEEP is part of an overall program designed to impro teacher skills,student, skills, parent skills and the school structure of the Mo eller CitySchools; Initiated by Superintendent Charles Johnson and Barb Cheney, nowthe Project Coordinator, the Elementary School Planning Progr is the firstthree-year Consolidated Grants Management or CoGraM Propos unded by theDivision of Federal Programs. CoGraM is an application process ich encouragesschool districts to conduct, a comprehensive assessment of its edu tional needsand problems and to .devise a coordinated program approach to a ess theproblems over a three-year funding cycle.
-That is exactly what happened in Montpelier.
A thorough'assessmegt of needs w undertak actors ex in thestudy included: intellectual capacity, schoo ieve in math-and reaskills, family composition, family values and , fainily history, develomental, history of the child, health habits, so avior, self-concept, workhabits, school 'history, and communicatio
To aiddress all the problems id ied in th eds assessment, not ywould additional funding be necessary, but all teachers in the system would need., to be involv0: That's where MEEP comes in. MEEP provides a team ofteachers who circulate for four week cycles to all grade levels in thedistrict, The "floating team" arrangement allows several individual

classroorh teachers two hours each week during the four weeki'' . cycle for program planning, home visits or attendance at_ +
$- workshops. While providing release time for teachers,p, .

v % ..'
i t MEEP also presents a new concept inlknvironmental .--

.., 'education. Students taking part in MEEP activities spendi two hours a week during the cycleintensely involved withsome facet of their environment. MEEP blends an... examination of the natural environment with the study of
man's relationship to his world. Focusing on three majorgoals: stimulating awareness, increasing appreciation, and

motivating further involvement with their environment,
chadren-explore several dimensions of their world. -Creative movement familiarizes children with their most

immediate environment, their own bodies. Survival and_041111/ '7111, L, safety skills give children confidence in'dealing with thenatural world. Ma and compass work brings in math skills, just as interactionwith the communi y -enhances social studies knowledge. And, of course, no bettere. laboratory can be ound to study the interdependency of all life than the naturalCPI habitat of VermonCs forests and fields.
., ,

a
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With students experiencing many nekv, learning activiti teachershaving
time 'for planning and home visits, man f tre needs identifiedlh the district l't
w_ere being addressed. Yet the needs assess.rnent identified in*, children who
had speech prQblemsor:ivere having difficulty in either math* reading..

Recognizing that the classroom 'teacher is the key to1ohg term skills
achievement, zi team or specialists was created to provide a4tIOtance to classroom
teachers. Throtigh_a Title I Part B grant, a new math prop* was instituted.

-, 1. sing a V inietycif Iliad) materials, the math specialist worgirwith those students
in kindergarten through grade'three who are below gradoSvel in math. Math
gaipes any!. other materials are circulated throughout the /i stem for teachers on aloan basis. A reading program based on the theory of chit development was
instituted for all children in gradegi One through six who:?.Vere readiiig one or more
ears below grade level. The program combined`the serVices of a reading

speCialist and an oide.,., .
i,,I.
( ' 4.

A combination of Special eeitteatiiiikftibIttiAacli itle .I funds were used to
support i speech pathologist and ci,'Iconsulting teacher, lie speech and language

,,,specillist works,.wiWerie hundred- tUdeqts in the district') ho have severe
...-lxtaioage 1),toillt,in's. MO:c on s u 1 ting teacher wOrkS with el oom teachers, helping
Vie teachers to determine, the specific problem a. child is ex riencing and
4w:eloping an effective program to treat the problem. Thes, rvices are available
upon request 'by teachers to 'all children in kindergarten thro th eOfr'tt grade
who have academic or behaviOtal prolileins. '1,..- ,

The only -remaining arekidOtifie,d by the needs asse t concerned
the H.-el of _support and stimidatiett,provided for educatiO its in the home.
With a background in family,ebunSeing, the project coordinator been able to
povide family education courses for parents. These sessions are o red in an
eight week block. More than one hundred and thirty parents have taken part in
the family education courses. Related to the needs for after school support,
Montpelier also expanded its Big, Brother/Big Sister Program.

New learning experiences, planning time for teachers, home visits,
workshops, assistance for the classroom teacher and students in basic skill areas,
parent education and after. school support, provides a well planned, coordinated
and comprehensive curriculum. By coordinating their Federal funds through
the CoGraM application process, the Montpelier district was able to increase the
effectiveness of all their programs. Of th067,000.00 received for the Elementary
School Planning Program, $29,00040 Were'from grants that every school system
in Vermont receives on a forinula basis. $12,000.00 was received.from ESEA TitleI Part B funds, competitive grants for new\projeets dealing with the educationally
disadvantaged. $26,000.00 in,ESA Title IV Kinds were awarded for the MEEP
program. What has been the result of the prOject after its first year of operation?
Barbara Cheney, the Project Coordinator, stated, "It has been an outstanding year
of change. A new sense,of flexibility is evident in the school system. There is
more readiness to talk and think about what is going on, to use each other
as resources."..

t



school support services

mountain to1
teacher cep

. ,

. In the recent history of. Vermont education4ach.scho4 disktct
to define its own set of educational values. TheSe werevalues bkrefle
the programs provided by the schools. As the ()Wine of -a larescapebring
character to a region, the local Designs for Education were i ',440.0.4 to briti
continuity to the school curriculum.'

In the southern reaches of Vernionti.,0ere is a region called the Mo4htain
Towns. Steep Villages and' narrow valleysiarcharacteristic of the nine towns,
clustered betweeWThennington and Bratt4ot&:-Vhei,..,;sclouls of the
Towns, although individual in their phi14:406hies, arey.fralsOlifitikib)14,gontinui*fo
the educational- character of the regionlibch of the continuity restiltilrowtt.
network of relationships being formed.through the Mountain Towns' Teacher -.4,,,,
Center. The idea of-the Center is,,reflCeted in the local Designs of the Mountaip,k
Towns region. "Each teacher should be,:tincouraged to explore, examine and
attempt,. new materials and methods o('Instruction. Continued education is a
profeSsional,necessity and teachers must be given this opportunity .." It's all./tred,,i
into a concept of. growth., and growth is` the experiengethatis the schools',

The concepts of.growth and ,Oxploration are basic.to much of the..educa-

of the Mountain Towns region.. .

Readsboro, WardSboro, Halifax, Stanford, 'Whitinghgin,
Dover, Wilmington,' and Marlboro, Vermont and Rowe, MaSSachusetts make up
thel Mountain Towns. "

tional philosophy that is practiced by teacherS of the Mountain Towns. For a .
relatively small region, a large percentage of, the teaching staff have spOlit time
studying and visiting the British Ptimary/Juhior Schools' of England. As Charles
Silberman has noted, this brand of education is "Jegx..;4-n,..approach or method than
a set of shared-attitudes and convictions about the natt4of childhoodiearning'
and schooling." These assumptio0 deal with th0 relationShip-between,4irect
experience and .a child's, abilityl$"form abstract coneeptgaSan ontgrcOth of his
experiences. It requires. constant materials 'and the efOironment.
To paraphrase the poet Wordsworth, open "education, like poetry, alsrequires
reflection on those experiences. .

f

The ,144flit,T.9f the expeti. 04,n ce is,diregtlyInfibeOced by the roio of the
teacher. Sid'DuPent-iiiWitiniwt principal at?DeOrfieKValley.Eleme*ary School,
puts it this way: ,"We don't giv6-dittilfen,,:p0TAiiti.,:chOice. No-one iiklife has
unlimited choice. But we must be,able to giVethiatit101.gnuch as they can .handle.
It's like buying shoes for- children; give freedom and Ofttle,bit,mote room for
growth." Applying the philosophy of experience-and growthiSiCc*.plex job. It
requires knowledge_ of a wide variety of .materials, books 'and othet''tax9iatces. It
means that the teachermuSt know the children in the classroom extremAtNell.
And perhaps, most importantly, the teadher in. an open claSsfoom must be operas,,,*
an individual. "The teacher who is not seeking and making use of opportunities foi-
.personal and professional growth cannot succeediu,.a,nd.should not attempt,.-
Open Education."

gm, Providing the opportunities fOi personal and professional growth is the
45 challenge of the Mountain Towns' Teacher Center. Written as a -proposal in the



.,...---,,,...--.,
winter' of 1974, the Centel.-- ,QP . . . t,. ...'formerly the principal of the Rs ementary as the e
director. Dorothy has long been a ent_ of th system. Her
children attended a primary school I 1 a per' in England.
her knowledge of open education and o i te orothy and
energetic assistant director; Nicki Steel, ha , pe s a variety of re
support the personal and professional growth tp,A suntain Towns' to T S . 41744

The Center in the Deerfield Valley Elemen School is o s I aily u 41, iss5:30 in the afternoon. It is supplied with a s ,IfessiOnal i instruc i.,,,Iiip In
library from which teachers may brow and , ow. here

niountia learning gamps and kits that can be lo d for
room as well as eq ent lik

.

.:

:,Towns\ , typewriter, two s : : 1 looms d ev
Teacher rabbit. A photo , . sier is av ble d

their ow earning games.: :u tting
ca use of ke

Center materials at s, imal cost. d th e a
scrap mat is that teac

resop irculated in a rural 1 'strict es
14 \ M 0 4i sical space. On any gi day' be found visitin neL.: -sr yang '

ifteen schoo Mountain T, ns
. Dotothy might be' i : infor

n with teachers about th
reps or helping out in the clas

N ki,is skilled in many arts and crafts Cs s
ne of her projects is,string art dev:

. Typica of ex
n o a giant Ma .of the United Stat

education, t
%. ,... project gave practice,in art

form, a geography lesson, and requir them to ma ath compu ionsto figure out the patterns and desig in the map. .

After school hours the Cen is fast be ub of the c. inuingeducation programs in South. Cent 1 Vermont. courses fro eUniversity of Vermont, the Univ ity of Massachusetts, Framingha .tateCollege, and North Adams State allege, hay en offered The cou s havI
covered- the topics of open ethic lon, educatio if and educa o on ,today
and tomorrow. During the summer the Cent sponsor a one wee orkshop incurriculum for the informal cl room lead Basil Be on and Ha Ducker, two, head'masters of primary schoo, in Oxford 'e, Engla . ,The courses, worksh , material ooks an ervices tha he MountainTowns' Teacher Center prov es its me rs, are o and signs inner growth.The Center is helping to spaifg'n a netw of comet 'cation and pport amongg-,,,,seiiilielt:',/t-fi-i-itikiiigichtie teache from (Me t towns,in ihe area can

- gather and discuss conifiorf,0041ppis d ideas. I.,* e the idea o myth itself, thevalue of the Mountain Towns' Mae enter "lithrin the cons t effort to
iachieve, to seek information and to grow,- h. ren."

ow
'th

440
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attitudes and achieveme

think, learn
and consi

"When I grow up I may be me, but I ayb so odylse.,7ou know
what I mean? Well maybe I will have some childre t. I don't
want to have children right now Maybe when I gr e a writer
and write about all the animals I would have on my farm apictures too.
I want life to be good for me."

Thayer student's joultrar
March 7, 1975

"Rich man, poor man, beggar man, thief, doctor, lawyer, Indian chief,' 4 we
all-wonder what the future holds in store for us. Learning how that wonder can

, affett what happens in school is the purpose of Think, Learn and Consider, d
project conducted by the staff at Thayer Elementary School in Burlington.
Recognizing that what a child feels and experiences outside the classroom has a
direct bearing on his or her. performance in school, the staff at Thayer School are
studying ways in which.they can help children become more aware of their
feelings towards themselves and others. As children learn to understand their
feelings, the results should become apparent in the ways that they behave and in
their academic work.

Thayer is a school of slightly less than 500 students with a faculty of 25
"' teachers. It is an ungraded-school. This means that students are grouped by age

and ability level rather than by grades. There are 19 instructional levels in the
Thayer curriculum. They organization of the curriculum allows students to work at
their individual rates of learning. A teacher may have children working at three
different levels in his-or her classroom. The non-graded structure requires that
children learn to be independent and responsible for much of their own work.

Think, Learn and Consider gives the staff at Thayer an opportunity to
study the ways in which their individual teaching methods are helping students to
become more responsible and independent, in their study skills. Each summer,the
staff meets for two week-long.workshops, to learn new teaching methods that
will help them work with their children and with each other. During these work
shops the staff have explored ways.in which their behavior and.attitudesmight
influerice students'. They have learned Co offer constructive criticism to one

*-another. Most imOorrantly, they have practiced techniques which they can use in
the classroom to help children discover the meaning of their bwn feelings.

Teachers like students, need reinforcement to internalize new knowledge.
Through project funds a pan time teacher, formerly the school.guidan,ce
selor, has, been hired to work with both the students and teachers. Skilled in
counseling techniques and knowledgeable in the-areas of group behavior,' the

10
"affective" skills teacher c.onducts classroom activities with students and the
classroom teacher. These activities encourage an understanding attitude towards

1.1
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share their journal entries with each other. This regiVar meeti,..JJo aopportunity to review what has been happening and to make plans for theWnext month.
What, are the expected results of Think, Learn and Consider? Since"ThayerSchool has been using the non-graded school structure for over four years, a greatdeal of information has been gathered regarding student performance. Each timea student progresses from one instructional level to the next, a skills sheet is'filled out by the teacher. The level sheet records a student's accomplishments, thelength of time required' to achieve the skills mid other pertinent inforthation. As

part of its evaluation, the project is using a computer to analyze all the informa-tion that has been gathered. Looking back over four years of experience, the staffwill be able to determine any differences in student performance as-a result ofthe project activities. Project Director and Thayer Principal, Fenn Rider, expects'to find students progressing through the
instructional levels at a faster rate. This
would mean that students are using
their time more effectively and com-
pletieg their work with a greater .41

degree of ,acturacy. 4;

To extend the benefits of Think,
Learn and Consider beyond the walls of
Thayer School, the staff is in the process
of organizing the work they have done,
into a form that can be shared'.with other teachers. By,the.end of the school year1975-76 an "affective" curriculum guide will be well along the way to completion.The guide will offer suggested activities which teachers might use to help theirstudents understand'that feelings are a natural part of life. They are commonto all of us.

The message of'TLC is simple. Give'consideratioh to the fact 'that 'eachyoungster has an individual set of attitudes and feelings. And,u'be aware of howfeelings can affect a child's thinking and learning:

12



attitudes and achievement

coOperative
cotmse

-------,

"Dinner is ready!"
The reluctant dropping of toys and Ce,yvhine of protests begin.
",`Can't I wait, I'M playing Pow!"
"I want to, watch( T.V. "
What can a parent do?.APd w,hat doeS:a teacher do when confronted by a

similar reaction in the classroom? Whether the concern is over,,a peaceful family
meal, getting homework coMpleted or stpppiiig fights on the playground, parents
and teachers are in search of new:aRprOacheS-to child raising that can help therii
giver the rough spots. It is because of the mutual concerns that the amily and the
school share, that parents, teachers aasi soli061 guidance counselors have been
joining intarent Study Groups. Prorethe nods and smiles one sees in a Parent
Study Groi'p, it is easy to conclude that no parent is alone when it comes to
sharing the problems of chilitraising. - -

It-iS equally clear that te,p,rablems parents have at home surface'in the
school setting: The solution is omen oe which parents, teachers, and guidance

° couoselors can facilitate cooperativelylo help,a child develop the positive self-
concept and constructive attitudes which are necessary for his academic and
social development. , .

-The Cooperative Counseling Program is baSed upon a well tested theory in
child psychology. Children, like adult's, realize that there are logical consequences
to their behavior. Many of the disruptive actions of children'are prompted by a
need fOr attention, And most generally, they are successful in attracting attention
to themselves by resisting at dinner time or bedtime or fighting on the play-
ground. The Cooperative Counseling Program helps parents, teachers and,
perhaps most importantly, the chirdren recognize the meaning of their behavior
and' to develop constructive responses to problem situations. - ,

Edith Harman, the counselor who provides 'services to the six rural towns
taking part in the program, works with students and teacheis, individually,' in

ei:,small groups, or in the classroom setting. Visiting each scho weekly, she has
established several classroom discussion groups in every sc o . Using materials
which relate high interest topics to children's behavior, the, discussion groups help
children understand the-goals of their behavior. The groups also are an effective

12
means'for teaching,children responsible and democratic decision making processes.
Once a group is well underway, the students select their own topics and choose

13
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"I was amazed whop I heard. rj L9"Me too, I couldn'tObelievelt s ne o my classes."
"What was she like? Quiet' that's
"Never did meet her parents, she rfov ; ga me any tropble."
"Guess she had problems she just cOmIdn't talk about."
What happened to her? Did she drop out of school? Did she get pregnant?

Or did she overdose on alcohol and rugs? Unfortunately, any of these conclusions
might he possible endingsior the sto . Vermont's high school drop out rate is
substantial. Yet what may be more alarming is that behavior often associated with
large urban: areas is becoming more common among the young in Vermont's rural
communities. In surveys conducted by.project HEAL Mall in several Northeast
Vermont high schools, the incidence, of alcohol and drug use and sexual activity was
found to be well over fifty percent among those students who- responded to the poll.
The students also indicated that they were most likely to,turn to their peers for
help when they had questions or problems in these areas. Project HEAL (Health
Education Action for Living) is a source of factual information for students with
curiosity, questions or problems in the areas of physical and mental health. It is an
alternativeto rumors;myths and misinformation' that circulate among teenagers
concerning facts of health, drugs, nutrition, sex education, mental health and law.

HEAL offers young people a chance to gain accurate information in a
discussion group setting. Mark Creaven and John Perry team teach project HEAL.
Experjenced in sex education and media education, the HEAL team first provides,
information to students regarding the effects of drug usage, proper nutrition, .

health care, ard_sexuality. Familiar with adolescent, behavior, these teachers then
give the students an opportunity to discuss the material frankly'. Decision making
also plays an important role in the HEAL course. Helping students become aware

14.
of the factors which influence their decisions, the HEAL staff examine the many
hidden messages that can be found in commercial adverti'ging. The overt use of ,

4
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sex in ads, the enticement to use of alcohol, tobacco and other drugs whichpromise fulfillment are'all discussed in an open and questioning atmosphere.Studying the medium of television, students are instructed in he use ofvideotape equipment. The students often write,.produce and videota e shortplays, which simulate situations in which teenagers must m. e dec ions. Portray-ing events in teehige social life, the television plays allow stu n o dramatizeproblems which they might encounter in real life. The plays are used to promote
discussion among students about- the possible results of their decisions.

While emphasizing factual knowledge, Project HEAL goes beyondsimple clinical information.lt is an approach which helps .
udents to understand the implications of the de.cision§rthat

they are making and of the values which they are forming
Recognizing that all adults who have close relationships ,Pry
with students influence their decisions and values,
Project HEAL staff offer courses for teachers and
parents as *ell. The project has been in
operation in four Vermont high schools, \
Concord High School, Lake Region
Union High School, Hazen Union and
Danville High School. Thus far, Project
HEAL's evaluation resultg have satisfac-
torily documented the success of this
program's approach toward health instruc-
tion. Within a matter of months, students have consistently increased th'eirknowledge of health facts by approximately fifty percent. At the same time, manystudents have gained an inner confidence and an ability to understand their. nwndecisions. As.one student phrased it, "I guess they were trying to get us to knowourselves andnot be afraid to talk about things with people. They did help me,.quite a

16
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attitud evement

scho 1 community
guidan ilitator

\-1

"You &art my b?lle.r.
41 o to y-our,
titite- 8.* came t..71A li ; pillting. cry as one boy fell. The dust clouds

swirled and tior; gy-tip, rtereased..
,-fijiditOtily.Ar*itii-bInged.'A large lunged man yelled: right you guys,

cut it Out,I.-NOVV:=.,"---
T-11 .4daY. simmered in anger. Sulking in chairs and bristling in the hall, the

boys waited out the school length truce. With the final bell, the your% armies
ended the delay. Their allies and enemies already chosen, they promis.. each
other that some bloody victim .would pay the price of their.anger. The c nfronta-
don, however, was interrupted, not by reason, but by the convoy of buse waiting
to carry them home.

Each time this scene is repeated, days, dollars and more important
opportunity for learning is lost. The principak and staff of the Orange and
Washington schools were very concerned about the chronic problem of fighti
that severely disrupted the learning atmosphere of the schools. Recognizing th
parents were experiencing similar difficulties at home, the principals of the'two
schools proposed a solution which they called The School Community Guidance -
Facilitator. The long sounding title simply means that a person with guidance
ski4 would work both in the,school andcommunities to help resolve conflicts and--
increase community involvement in the schools.

Dividing his time between the schools in Washington and Orange, Bob
Orme is the School Community Guidance Facilitator. The students of the schools
are Bob's main contact and primary foster healthy and constructive
relationships among the students, Bob has initiated a program involving individual
and group: counseling as well as socialization experiences. For students who have
low self-esteem or are continually involv,ed in fights, the counselor provides
individual help and,often-gcommu,nicates directly with the students' parents. Using
group counseling techniques, Bob meets regularly with classes of students, helping
them understand each other's point- of"view. Insuring that students experience a
number of group activities through which. they may learn to work and play co-
operatively, the'counselor has organized after-school activities. Generating friend-

16
ships among students is one means of overcoming antagonisms. To increase the
students' exp sure and awareness, a student exchange program between thewo

14, 1.7
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s-chools has been trieckgtaccessfully for the past year an h. ugh he
School Community Gdance Facilitator, a qtudent tuto gra een
established in each sc ool. The tutorial program allows nts to together
in one to one relations lips and in small groups. Tutors sed" in fth cademic

.program and also .serve in the physical education program iii.the schools. In an
-attempt to prevent misunderstandings or hostility from interrupting
the school program, Bob begins working with children as soon as
they enter school. For students in kindergarten and the first grade,
he has developed an-approach which allows these youngsters to act
out feelings in a play sittuation. This enables young AillIll
children t-o express soclal difficulties that cannot be
dealt with in the classroom environment.

. Since part of the responsibility of the School
Community Guidance Facilitator-is to increase the
community involvement in the schbol, Bob partici-
pates in several community meetings and activities.
Extending awareness of school activities to the com-
munity, Bob has assisted school staff and students in
developing school newsletters. Aitthe Orange school students
planned an adventure playground Using old tires and
materials that were discarded by industries. Bob and the
student's got parentsand other community members to
volunteer their weekend time to help construct the- low
cost and imaginative equipment. In Washington, parents
have been actively involved in after- school activities .-
joining their children on field trips and. events spon-
spored by the school. . . .

Over the year and a half that the program
has been hr Operation the most noticeable change thas`
been in the attitudes and behavior of the children. The battles have e 'bed. The
anger that students expressed with their fists, has been channeled into construc-
tive activity. Friendships have taken the place of enmity. Anil, as one school
board member reported: "I get fewer calls from parents who used to get..

. very upset when their child came home with a bloody nose."
. . ewer p . 17
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vermont guidance
service coppetency
progra

Have you every wondered exactly what the job of a guiciancwilounselork,7s?
Probably the niost common answer is: "Getting students into collemitight?" S ce
only 30% of Vermont high school students attend a four year college, that .3

responsibility would account for only a part of the counselor's time. The guidance
counselor's job is probably the most diverse job in a local school. And it may be
the_ most misunderstood, as well.

During the 1974 1975 school year, the Vermont Guidance Services
Competency Program. was. conducted to help guidance personnel spell out the
specific skills that are necessary to fulfill the many demands that are placed upon
guidance counselors. The project was the second phase of a three step process
that-was designed to insure that all persons in the field of guidance-receive the
proper education and have necessary skills to guide and counsel the students
with whom they work.

The first phase of the process began in 1973. Guidance. counselors t °ugh-
' out the State Vvorked to define State and local gnidelines for guidance services.

Because guidance counselors have been required to do such a variety of jobs
depending on the varying conditions in each local school, some general guidelines
were needed to insure that children were receiving the benefit of appiopriate
guidance services. The guidelines acknowleidged six general functions that
counselors provided to the schools and students. These functions were identified
as: 1) consultation to aid others in understanding both individual relationships
and human behavior; 2) coordination bringing together people and resources for
the fullest development of students; 3) counseling interacting with students to
.assist in the development of the total person; 4) information management
isgathering and channeling informationto meet student, school and community
needs; 5) professional development expanding skills which lead to professional
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grow 11 p r gra eknenti plannin plementing and evaluating
guida

e br e f services defi d by guidance persons, the
Verm e.S r etency Program set out to specify the skillsthat ar ry,-..t a o ese functions.:-Since only sixty-two percent
(62%) ce couns: s r ently hold complete certification in guidance,.the
need fo a ng respo si iliti and job related skills was significant. Under the
direction of James Cawl y, the Guidance Director at Champlain Valley Union
High School and director of the project, an advisory committee was ,organized,
representative of guidance counselors, teachers, administrators, students, parents,
school boards, business and government. The advisory committee served as alink
with.Various groups concerned with guidance and provided information to the
project director which was used to develop a list of competencies or skill-
descriptions for each part of a guidance counselor's responsibilities.

Throughout the year the competencies were,refined by guidance
counselors and others. Three major seminars were held for guidance personnel
which acquainted them with new practices in the field of guidance and new

'Methods of training counselors. The competency statements were finalized.
Documents were produced which are now available to administrators, guidance'
counselors and school board members. The Statement of Counselor Competencies
should provide- valuable information twchool districts in Vermont which desire
to improve their guidp.nce services 9Ibegin new guidance programs. Combined

, with the results of the previous stubtS7-,,,Guidelines for Guidance Services, the
Competency Statement will aid :districts in evaluating their present program and
in determining what steps they may need to take to insure that all students are
receiving the best available counseling for their career choices and personal .development.
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outdoor and environmental educatio
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'A lot of people taco me for-'00itecis Ott. 3r,)$1 I know that everyone '-...
-. complains but when it COtitti right :dawn to It, 1 don't think th4.teatiy_aaria:tibitI.,

They think that just because I can't move that rItbe here forever! Well, wont
they be surprisefil- when my leaves begirt-to die and my trunk shrivels up into
hollow eniptinessI,Then well see where they'll go for shade or a nice juicy apple!
All my friends the same way, the river filled with waste, the sky turning

--grey, and the animals robbed of their hones are tired of being disregarded. Why,
if this keeps up, there won't be any air to breathe or water to drink for any of us.
Then what will those humans do? Silly question, after all, if that occurs, there
,4,-olit he any humans`left to do anything.'

No, apple trees can't talk. But the students and teachers in the towns of-
Concord, Granby, Guildhall, Kirby, Lunenburi, Maidstone, Victory, and_Waterford
(to. And,- through the'efforts of Andy Fisher, a Concord High School social studies ..

teacher and,Directorof Project HEED, those students and teachers are saying'
many of the same things that our fictitious spokesman, thekapple tree stated.

A project which touches almoSt every student in the Essex Caledonia
supervisory Union, Project HEED is a comprehensive approach to .erAronmental
education. Beginning in the elementary grades.and continuing throughout the
high school years, HEED offers teachers and students varied environmental
experiences that are designed to fit into regular curriculum activities. HEED
might best he described as a corps of teachers and students who have a strong
interest,in fostering factual awareness about the environment. Meeting on a
monthly basis, HEED teachersand students plan environmental curriculum
activities on a K-12 basis. These plans are shared with other teachers who include
the environmental activities within their curriculum units. Environmental labs
have been established at each sciiool in the IF ssex Caledonia Supervisory Union,
using the natural areas surrounding the schools. Students from the high school
acting as environmental tutors, visit elementary classes to conduct field trips and
leql classes in environmental activities. The-tutors' visits' are related by teachers
to other curriculum areas that their, students are studying. For example, children
in one sixth grade followed up their interest in water and air pollution control in a
science unit 'study of electricity. These students built a working model of -a
hydro-electrical system which was planned to meet environmental standards for .....

20 ai-r and water quality. Integrating the study of the environment into other
curriculum areas, a Math teacher at Concord High School encouraged some '.--

.
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' students to conduct a study of meteorol i a to in t der Co ach them the
decimal, system. Social studies classes cq c d by An rio-i§ er examine -. .

environmental issues that students will Alp e y face as voters in our political
System. The project also incorporated th*--141511itionship between the ecosystem and

*--- -'s 4-"4-' 7 man's econamic.needs. Resource
people from the immediate com-,
munity and surrounding areas are.., ...
invited"to`speak to students regard-

, ing future employment in environ-...
A

. mental related occupations such as
forestry, agriculture or rural
planning. ,-..

Just as the environment is
an interrelated system, project
HEED provides students with an in-
depth exposure to all facets of
environmental education. During
the summer months, a tvim week

program is sponsored by Project HEED. Located in Victory Bog, the simmer
program involves one hundred students each year in an environmental immersion.
Each camp day begins with campers separating into small groups for field trip
exploration. The trips focus on the ipter-dependence of local flora and- fauna while
also examining broader based topics such as forestry, water, agronomy and
ornithology. The trips are led by professionals in environmental fields and
teachers from the regular school program. Afternoons are filled with activities-
which involve students in the production of natural crafts using materials native to
the area in an effort to demonstrate to students that man can be creative and
productive without placing excessive demands on his environment. The canipers'
day concludes with the visiting-professionals responding to students' questions
regarding-environmental decisions presently being made, testing the students'
ecological concepts against reality.

The ultimate goal of project HEED. is to prepare students for environ-
mental decision niaking. It's the projecf's philosophy that understanding of basic
ecological relationships is the first step to an informed Aid responsible, steward- ,.
ship over the environment.
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utdoor Ecological b Project i elate classroom
al field trips-and activities planne or outside the class-

environmental specialist, conducts environmental activities
teachers in Bellows Falls Middle and Central schools and Saxtons

River Elementary School. Working with the classroom teachers, Bill helps them Iplan ways in which they can use environmental activities not only for the study of
science but in other academic are as well.

At the elementary level, students'and teachers are exposed to a variety of
environments which relate to classroom subject areas. These vary from natural
areas where students are asked to observe differences among the plant and animal
kingdoms to a community situation where students are exposed to man's economic
environment. At the middle grade level and above, the students are instructed in
basic ecological concepts. In the fall of the year students participate irfat least
seven or eight field experiences through which they observe areas such. as
pond study, involving basic ecological relation-
ships, like food chain and water shed.
At the sixth grade level, a similar
program is conducted in the spring of
the year. Many of the environmental
field observations have been made in
a spec 141 environmental lab. Located
on thftrounds of the Bellows Falls
Union High School, a large tract of
wooded land has been preserved for
environmental investigation. As part of
this lab, an environmental station was built
to conduct experiments and long term
studies of environmental activity requiring
close record keeping.

Throughout the activities Bill and the cooperating teachers are seeking to
develop student awareness of the environment"and environmental issues. The
project also enables students to carry out successful problem solving activities
involving the prevention and restoration of environmental damage. After three
years of operation, the project has developed a set of curriculum goals and activiteswhich can be merged with other subject areas to explore the environment and
ecological concepts. By bringing together a study of the-environment with subject
areas such as math, language arts and social studies, the Outdoor Ecological Lab
has established a model program which helps both teachers and students gain the
most benefit from field experiences and classroom, learning.

k so ,
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outdoor and environmental education

project challenge
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"0 e there was a l'tt oy that was n ut
rainbows, c g, or dreams com rue. He was inste to sit tips
straight, nev soup, and to spe only when spoken

"One s practicing sit g straight on an ol stump; he
heard a gentle, athered voice whi pering to him. It s to be coming
from the mounter near i y.

mountain"'Follow m t me,' the old beckoned, 'I teach you the
music of the rainbo I show you magic cloud touching,' h. a ed, 'Follow me.'

"The little*y cur \usly walked over, to the foot of t mo tain, still
hearing the mysterious voice calling, 'Follow 'me, follow me.' e wa ed a bit
further when lispotted a group of people laughing and ty. g knots\ n ropes.
There was a ,rope hanging frtii,) the side of the mountain f. 'What ould these
people be dathg?' he thought. 4 ,.,.,,

,

"Ail of a sudden, he lost*is balance and t l pile of sticks Needless to,
say, this,:fnaile a very loud crashing sound, whit the climber4

ry with him t spying.' evas very afraid that the people woulif
They ran over to see what had hap ned. But instea seeing anger iti their
eyes, he saw concern, and after pic g him up and h shin him off, th asked
'him to join them in their adventure u the mountain.,,, i 'ti-\

"He just wanted to go home and,forget about 'this whole predicarRent, but
again he heard the voice calling to him;tTrust me,, llow me.' ;,,\\"He tied himself into the rope anCttartedi p, 'promising. himself that he

. .

would. not look down. When he was about Italfw up, he could not resist see ng
how far he bad climbed, but instead of seem threatening ground below hm,
he saw the smiling faces of his newfound frie , encouraging his climb with
shouts of, 'You're doing great!' and ,`Don't be raid.' Up until now he had been
very afraid, but it was then he realized -- nth, t if he could conquer these fears a pli
trust himself, he could conquer any challengie_ke'd ever be faced with. \

"Finally, he hadieached the top. His joy at this accomplishment could not\°
be expressed in mere words. And he real ed that the voice he had heard calling %

to him, 'Trust me, follow me. I will teach you the music of the rainbow. I will show
you magic cloud touching,' was the voiq within himself."

Stpry-by: Anniejliastings . ,

Greejf Mountain High School Student
What the boy learned was t it mental and physical stress can result in a

powerful learning experience. Pra ced for several years by the Outward Bound
Schools, stress producing activiti have had a very successful record of improving
self-esteem, self4eliance and sel onfidence. At Green Mountain Union High
School, the activities of Projec halDenge have been creditedwith substantially
lowering the drop out rate.

Activities .such as white water canoeing, rock climbing, hiking, wilderness
survival, winter camping, group problem solving exercises and ropes course
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ChalOnge is a learning s
High School': Not only have stud
have take/part in Challenge acti
have been held during the week b
year. Qhmmunicating only in Fren

-studyitig map and compass skills in
of the ways that teachers have foun
relate Project Challenge to the cour
thfilit they teach. Reaching out to the 4
community, Project Challenge staff, s u-
Afents and teachers have conducted suvival

hivorkshops for winter sports enthusias
First aid instruction has also been prov ed
to interested community members. As al esult

-.of their training activities, the staff of G
Mountain Union High School have double
numbers of students who can take part in
Project-Challenge. Weekend trips are often\
volunteers from the community,. To the sta
munities that form Green Mountain Union 'H
shared experience; removing the barriers tha
teachers and community people from school p
of seeing and living.

ing; a chance-10 t4k about what
the experiencehinean to each

le that is lourisiiing* Green Mountain Unio
is been a cted bylt, but many of the teach
ties as wet In -se Vice workshops for teachers,
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while devil i (solutions to group problems of%
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d by teachers or
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`Project Challenge took me rock climbi what an experience ... myknees shook and I cried all the way down. But 1 ad to do it. When I reachedthe bdttom, there stood another person who had just gone off for the first time
also. He felt as .I did, and when we smiled-at each other, we knew we had won notonly another part of ourselves but new friends who only want to teach you allthat is in yourself.' , 2526 ,
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media education

addison rutland
resource center
ommunication

"Wow, look' at!
.A, silk like rope sticks to'the b9dy The wings struggle to spread.'

"I wonder if he'll get free."
Pulling with its entire strength, the Monarch butterfly escapes its cocoon.
A new life form has emerged from the cotton textured' sack:

Their eyes intent on each new change, a group of students huddle around
the drama.,

"Here comestdother One.",
A second butterfly begins Its encounter Abe -three feet away,-the -

students' teacher turns a lever. Suddenly the myster of life is stopped, in image .

frozen in time.
"0.K.-,".the teacher asks, "who knows how long the butterfly, stays in the

cocoon before it's horn?"
Capturing the birth of a butterfly is but one of the many wonders that can

be brought to th classroom through the medium of video tape (television). Using
video tape and, gfill photography; the teachers and students of Fair Haven,
Castleton, Orwell, Benson and West Haven, Vermont, have greatly increased their
learning resources and experiences. Based on a survey of educational needs within
the district, Betty Douglas, 'director of the Addison Rutland Resource Center,
developed a program which,provided the tools and know-how to teachers,find
students for using visual media to accomplish educational goals. . .

The Addison Rutland Resource Center serves a rural area With six '
elementary schools. 'The Center's Communications project enabled. the staff to
better coordinate the use of equipment and materials in the district, develop an
efficient service delivery system and most importantly, affect classroom learning.
Working with at least two,teachers from each school, the Center, staff formed
what came to be known as the "core group." The core group was given one day a.-
month reNeased time for in-service workshops. A consultant from the University of
Vermont inedia_department worked regularly with the core group providing them
with skills and ideas for using video, photography and other media form's in the
classroom. Ad evening media course was also conducted during two years of the
project's operation. Membership in the core group changed from year to year and
elementary students soon.joined the ranks' of the group.

Working together in an enthusiastic learnirtratmosptiere, the students

26 and teachers carried their newly acquired skills*back to the tlassroom. FolloWing
up the in-service workshops, a media assistant hired by the project visited each
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school tegularly, intr nCr
and:Ideas, and :giv.
In each school., Pr
Photography, oil or
teachers : acid. St ,s
able Yideo tape

for a social study
students p r

school, a class .of h

puppets t:)3'teach co sion
from the English s -system.
Slide 'and sound pres,, .,wr nized,

seventh-by venth: graders to ex a Chool
in Colorado. Teachers.discavete
children in primary gradesseein ,
respond better to:reading lessons wuen over-
bead :projectors were used 'to -project wordslan
a screen. Teachers video taped themselysa and
their student teachers in -order to.,eValuaTe their teaching Methods. W en-taking
field trips.3eathers would check out :portable video tape units-to-record the trip
for Inture use back in :the classroOM. 'Students-werenlloWed to take cameras and
equipment home in-older-to work on classroom-projects. Community events were

. retarded for playback to interested groups. Andmedia presentations were .made
to tOWn;vOtets, at the time of the annual ineeting of the school districts.

Over litty,medl ctirricukin Units, produced:by teacherS:and sfudents,.,
have been'colleeted and indexed. by project,staff. These resources. along with the
equipment, have been cataloged for sharing among: the ki:04..13y including Mediain educational the teachers -of the Addison gutland.-districthare
expanding both learning ,resources' and experiences. Medin provides students with
'both Manipulative and.-audio /Visual approaches, tii,learning., In addition to learning
subject matter,. studentirmuSt'also-Ape aware -of organizing and .Sequencing the
.information to-be-cemnaunicated. The resUlts,of Media edueatiuntan -often be
shated',witkother-groUps of students increanmg the resourceSsa teacher can
draw upoiMr instruction. Iil addition, the -study olmedia Itself can make students
aware of the tremendous influence th# the e-contuification industry has on theirdaily lives.
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#2-11IErespond better to reading lessons wnen over-
head projectors were used to project words on
a screen. Teachers video taped themselveas and
their student teachers in order to evaluate their teaching methods. When takingfield trips;'teachers would check out-portable video tape units to record the trip
for future use back in the classroom. Students were allowed to take cameras and
equipment home in order to work on classroom projects. Community events were
recorded for playback to interested groups. And media presentations were
to town voters at the time of the annual meeting of the_ school districts.

Over fifty natedia curriculum units, produced by teachers and students,
have been collected and ihdexe,d by project staff. These resources along with the
equipment, have been cataloged for sharing among the sabots. By including media
in educational activities, the teachers of the Addison Rutland district are
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expanding both learning resources and experiences. Media provides'students withboth manipulative and audio/visual approaches to learning. In addition to learning
subject matter, students must also be aware of organizing and sequencing the
information to be communicated. The results of media education cap often be
shared with other groups of students thus increasing the resources a teacher can
draw upon-for instruction. In addition, the study of media itself can make students
aware of the tremendous influietice that the communication industry has on their

2-7daily lives.
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media education

school commu
telOision proj

"Countdown 5, 4, 3, 2, 1, 0. K. you're on."
C: "Today the Early Bird news has in its Studio Mr. Soot A. Stoker, President

of the U. S. Smog Corp."
S: "Hello, Son."
C: "Hello, Mr. Stoker.. We of the EBN have noted that you are one of the richest

men in the U. S. and that yours is the largest fortune in this country."
S.: "Yes, that I wm and I earned every dirty cent of my filthy $7,billion!"
C: "$7 billion'?"
S: ",guite so, I just bought them Rockefellers."
C: "You mean their business?"
S:. "No, I mean them!"
C: "Well, anyway back to. business _concerns. Do you realize that your factories

arebadly polluting, our environenent?" ".
S: "Let those bird-brained Eco-Freaks.go to "
C: "Don't you know that smog hurts people?"
S: "So what's a few lungs, lose one, you still have another."
C: "Sooty, the smog from your factories has killed every tree within 100 miles.

What do you plan on doing about this?"
S: !`Nuts, to the trees! Who needs the trees except a fe squirrels,",,
(': "Mr. Stoker, trees give off oxygen and when you kill a tree, you're hurting

yourself."
(Smoke starts pouring in)

S: "Get a tree in here!"
C: "It' your smog, Sooty!" t
S: "What's this?"

C:- "It won't help! It's too later_
(Both start gagging and fall to
the floor) Script written by
Bellows Fails students..

The programmer cues up t h ctecili"1! and.

s

}V J

\t h-e'oice of the announcer begins; "This is
WBFT', Channel 7, broadcasting from Bellows
Falk Union High School. Coming up next is
school news."

Each day of the school week and
even.during the past'summer, the students at Bellows Falls Union High School

, broadcast information about the school, community educational programs and

28 student produced programming to over 1500 homes in the towns of Bellows Fails,
and Westminster; Vermont and Walpole, New Hampshire. The School Community
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Television project is bridging the gap between the school and the communities
that it serves and at the same -time providing valuable educational experiences .
for students.

Using the technology of community antenna television, an "upstream"
cable was installed in Bellows Falls Union High Sctool through the cooperation
of the Warner Cable Company and the Vermont Department of Education. This
direct hook-up allows the School Community Televikion project to broadcast
throughout the day. During the, morning and again in the evening, programs
originating at the' high school are aired. Local news, sports and, weather programs
are broadcast at 11:00 A.M. 1:00'and 3:00 P.M. as well. When no live 'or pre-
recorded programming is scheduled, the channel is used-for advertising. Students
and teachers involved in the project have solicited advertising from area

mer'chants. Individual advertisers in the community pay a fee of.five dollars per
'wek to have 'their businesses.acclefertised on the screen for what amounts to a
total of fifty -five (35) minutes a ay. Income generated from the advertising is
used to support the continuing operation of 'th_e station.

The resources of the community contribute far more than dollars to the
station. Many interviews with local residents and programs concerning local
history have been produced by students. School Community Television courses
taught by Jack Hilliard, Coordinator of the Educational Media Department and
JohnMcAuliffe, Coordinator of the English Department, offer students many
opportunities for using the community as a learning resource; Programs focusing
on community events, and news, as well as the school community relationship,
the'school budget for example, have given students practical'exposure to the
issues which affect the members of their community.

Behind the screen of a television set is a complex network of people and
equipment. All must perform specific jobs and cooperate in their work, in order to
broadcast a program. Researching, writing, lighting, camera work and acting are

\among the many skills that go into a televigp production. Students taking part in
the School Community Television project receive training and practice in each of
these fields. Their course work is divided into script writing and T.V. production.
Through each course, the students are developing skills whichthey must apply in
a real work situation. The results of their efforts are immediately visible to
theniselves arid others., Through the medium of television, the students at Bellows
F,alls,Union,High School are gdining practical and academic skills,. They are
getting immediate feedback on thekuality of-their work. They are providing
service to their communities. The School Coniunity Television projectis a
working demonstration of the way that today's technology is educating
tomorrow-!scitizens.
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special education

vocationally
school pi
for the .h

By the m t reli le tic Q e every ten Ver onters
kind of handicap med al Iiikg ;$M rit so , cognitiveor a combinati
recently this fact may
private institutions of

e mmost of the public. State a d
ar . tered" the handicapped.

Unless one knew a ha p r d frien I ative, the occasional
sight of a person using appa, tus or pies: ting visible
cliffectences may have been use for a cur 'us or
errLarrassed glance. Fortu tely this sit tion is
rap dly changing. Recent c rt decisions over our
land have, upheld the right of persons wit special
needs to have access to, a use of, all pub
buildings, the right to an ucation regard ss of the
degree of the handicap, a the right,to wo
coupled with needed rued al care and train t
make this possible. In ont, the Gener
Assembly has passed ay of bills to ma
these rights become a rea

The Vocationally Oriented School Planning
project has-developed-a model of sorts to assist
students with special needs, parents and school
personnel to make full use of existing school resources
in,preparation for the after school years post-
secondary training, sustained life interests, recreation,
work or a combination. Coordina,ted by Emily Sheldon,
well-known in the `ield of special education, a committee,
unique because of its diversity within and outside of the
field of education, designed a series of "systems" that would
help all school personnel adapt existing programs to include
the handicapped.

Presently being field tested in several Vermont schools, these "systems" will
be used; revised as experience shows the need, and eventually distributed State
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wial;---together with a ggested impl based i.gn this year's
experience.

Five systems are to be inEluded n.one man led "Vocational Planning
for the Handicapped." For the approxim e one-third of Vermont schools with a
K-12 curriculum in Career Education, the 3 are suggested modifications so students
with special needs may participate togethe -with classmates. For the profoundly
multiply havdicapped, who baffle and some mes ffighten school personnel, there
are many feasible activities in areas common o all schools. An Observable School
Skills form has. been organiie(1 to help teache focus on abilities rather than on
disabilities. Such a form is to be up-dated year both as an aid in continuous
planning and to show if there is a change in the Ws inventory. A process for
starting realistic career exploration is fully dose 'bed-so courses and experiences,
related to that career direction, will be utilized b ore the end of public school to
insure that post-secondary planning has some sou direction. A

public
To" section

on student educational planning, with an example a full staffing, together with
a listing of resources, completes the manual..

The other manual, "Building Needs for the H ndicapped," describes buildingneeds for every type of handicap so schools and other, uildings may be entered and
used by all of our citizens including the "one in ten." T 's has already been distrif
buted. in its final form to schools, health agencies, archi cts, teacher training
colleges, etc. Its use is being included in this year's testi , and praCtical sugges-
tions regarding its qse will be included in the project's su geste*implementation
sequence.

All-materials are being tested in Rutland City duriqg the school year
197'5-76, and separate "systems" in other areas including Brattleboro, Springfield,
Perkinsville and throughout the Windsor Southwest school district. The K -1.2
format Was chosen because handicaps can distort or limit the many living experi-
ences, starting almost at birth, which gradually prepare anyone for the after school
years. During the 1976-77 school year these materials will be available to all school
syskhiii in Vermont with unlimited duplication rights aschools mdy make
materials available to all who may need them.
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special education
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Bon tie is different from most children. ven d tors we n't su a first
was ilong.,He didn't seem to respond to uddlin ye e s ap all

etven'as an'Infant. He would become preoccupif With y d fl i e .. : s b t
',4likitis avciNed eye contact with people: When Cher c dr wer b'abong d
beginning *talk he merely squealed or shrielir wild At t es e seeied of
blit-jtist a.s.,Otten showed some reSponse to t sounds his viro ment'pec iar
little habits d4veloped, i.e. repetitious, rit tic finp motio . A yet ;' so
ninny Other wa-*,Bobbie looked and se* normal ::' 1,

Bobbie is ittitistic. While somg,-nriginal theo on the
blitiped enki, rejectihkparents for,,teitig condition,,init y parents
seem warm and caring24hicimrient thinking le 'toward seeki
and biochernical causes. Medical research on -Nm is still !finite

, Educationally, autistic children suff more than most ha
children. BecauSe:itn-autistic child is "ai*O1 'and show's little soci
most retarded children :he ofterlio.dione-to-one attention and i
manage, in a group. The W4d-jintiStic means to be absorbed in on
world, unable to respond or communicate with others. The Group
Apivities School Program (GRASP) at the
1A,citerbttry State Hospital isgeared to teaching
autistic children how to communicate and
interact With others,. as well as teaching ba'sic
iqiuctitionM skills. Because of the individual
attention that autistic children need, the
programprovides a teacher and an aide to
supplement the regular teachilig staffat the
Eldred School in the Waterbury State
Hospital. Working one-to-one or in small
:groups, GRASPtstaff help children develop
their verbal communication skills, motor skills,
and socialization abilities. Special attention is r
given to the children's behavior. Seemingly
simple behavior such as sitting quietly is an achievement for many autistic
children. Organizing their school area into "stations," the staff works with children
in the development of specific skills. Learning to eat at a restaurant is-one
example of the socialization skills taught at the stations. This activity progrbsses
throUgh successive stations until a child actually goes to a restaurant for a meal.

Using the medium of videotape, project staff have recorded the progress
of ,students in the program. The videotapeS have been used by staff to observe the
children's behavior and the way that the teachers work with the children. Video-
tapes are also useful in sharing with parents the program's effects on children
wh4 helping parents develop skills to work with the children whrn they are at
home. With the movement in Vermont to reduce the population of State institu-
tion$, project GRASP is providing essential treatment to a group of children who

32 may someday be ably, to respond and participate in the world that lies beyond
their own fantasies.
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special education
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activities involvest e d elopment of that lead tow ds self-re
competency and e none uyefulnes y or the trainable entally retnr
realization of these gals a e difference betwe an active an life ora life of sympathetic . 'The Career Educati orkActivity Training Center at atamount SchoOl in Benni n is providing. eight
young adults between the4ges of sixteen and twenty ifrthe type of training
which will enable them, tcrAchieve a greater a u in ependence in their
adult-life. ,

Building ukon the academic a d a e skills that these trainable young
adults have mastered in the earliex y o heir edu-ca-

comprehenst,e program toipteip rt, em4or employ-
doll, the Voco,tfOnal Training rovides a .

ment ok3porttpities thatce4,..fin their local community.
Ovid D Aless4dro,41tOiteaches in the project, provides
an activity eelitereirexperience for each of the young
adults enrolled Iii the Training Center. Beginning with the
planning of activities, each student is expected to
share in the responsibility for his or
her program. Ovid gives the young
adults plenty of room for trial and ...
error in their learning experi- .....,Th

ences. The classroom becomes a
laboratoey in which students
learn tasks which they might
perform in a work setting.
Woodworking, arts and crafts, -
baking, cooking, and sewing are among Mirskills that students develop through activities '
in the Center.

.Coordinating with teachers at the Catamount School, Ovid has arranged a
child care training program for the young women in the CenterThese students
are assigned to work in the kindergarten classes at Catamount School. Ovid and
the participating kindergarten teachers keep in close communication to maintain arecord of the students' progress. Exposure to employment opportunities is An
important part of the, program. Every week the class tours shops and factories in

<the Bennington area. These field trips serve two purposes. In addition to the
benefit that the students gain from observing various work situations, the tours
help to dispel prejudices,that often bar the handicapped from full participation inthe world of work. The Career Education Vocational Work Activity Training
Center'provides young mentally retarded adults with a transition from a class-
room to the community. Like other programs in the field of special education, theCenter allows the town of Bennington and its surrounding communities to provide
the necessary services to individuals who might otherwise be forced to reside in 33State institutions. ,
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Ammican life
river's, test, the
is a symbol for

d-of course the
essary tool for
s that we have,
e we grown

e without a ca
d

35



programs,for driver's h. special needs. In Vermont, there are no laws ortions which set forth pecific procedures for screening or training potentials with handicaps.
Through the effor :of the project, two sites for screening handicapped

driverro\have been estab ed: Located at the Department of Rehabilitation
MediciAii-AlfDeGoesbriAt Hospital in Burlington and the Vermont Achievement
Center firItaithipti screening sites examine persons with severe handicaps to
determinetr eirphYsical abilities to perform driving functions, and to learn if carmodifications and/or adaptive equipment may be necessary. Over the two year life
of the program, nineteen (19) driver training, instructors from public schools and
private firms located in every section of Vermont .have received training in order
to teach handicapped students. In Rutland, a car equipped with modifications for
handicapped drivers has been loaned by Smith Buick for additional driver
screening and training. A driving simulator is stationed at the Essex' Junction'
Education Center, which also measures a handicapped person's ability to manipu-
late the equipment and devices that are necessary in the operatiOn of a motor.
vehicle. Approximately thirty handicapped .persons have made use of the physical.
and driver screening services that the project has coordinated.

In addition to coordinating direct services for the handicapped, the Driver
Training Task Force has surveyed the safety and adequacy of the adaptive equip-
ment for handicapped drivers. Some of the best designed equipment purchased by-
the project is available on a loan basis from the Vermont Achievement Centerin
Rutland. Information regarding selection and installation of adaptive equipment' isalso available. In order to insure that an adequate program of Driver Training for
the Handicapped will be continued in Vermont, the task force is developing
suggegted changes in motor vehiCle regulations for handicapped drivers. Finally. a
brochure will spell out to anyone what is available in Vermont to potential drivers
with handicaps. A program of specific procedures will soon enable qualified handi-
capped persons in Vermont to exercise the rights and responsibilities of the road,
removing another barrier to self-sufficiency for persons with special needs.
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The close relationship between a community and, its schools is a long
standing tradition in Vermont. The rural schools, one room school houses, were
the hallmark of Vermont education. Since they served a society that was pre-
dominantly agricultural, the schools conformed to the needs and resources of the
community. School teachers, `_`.boarded out" with the families who sent their
children to the' district schools. Local taxes that supported schools. were partially
fulfilled. by day labor or- the donation of needed materials. Many of the rural
schools were built by the families whose children attended them.

It was not uncommon, however, for schools to be in session less tican
twenty weeks during-the year. Until the 1920's public high schools were almost
unknown. A student desiring a-high school education usually attended a,.private

- 'seminary, requiring the payment of a tuition fee. The children, like.their grand-
parents, who often lived under the same roof, were needed 6 earn the family
livelihood. These traditions and economic conditions prodbced an educational
-system that for all its limitations had strong bonds between the home and the
schools. Community education-is an effort supported by the Vermont Department
of Education to find new ways of uniting the schools and the communities that
they serve, in a time of changing economic and social traditions.

The Community Education Program. sponsored by the Vermont Depart-
ment of Education began in 1973. Seventeen different proposals were received
from school districts wishing to participate in the program. Five proposals were
selected for funding during the first year of the program, and four projects have
continued with.Federal assistance.,The projects are, as dive'rse as the communities

36 they represent. 'Yet, each CoMmunity Education Program has some common
elements. In all the programs.a"person has been employed. Known as COmmunity



or homh the a munr foabr d g ce mos theopiport itity td spend time in < he schools, it is important t y gain inabout the present school program. Community Education Agents spend
their time communicating with parents and community members abOut the
programs and problems happening within the school., They also help communquestion and discuss 'what constitutes a desirable school program. What are the
aspirations of parents for their children and of the children themselves?

Recognizing that there very well may be differences between the presen
school programs and the aspirations of the Community, is a concern of..each'CEA
(Community Education Agent) to assist the school and community in determining
where those _differences lie. What are the real needs of the community and its
schools? Finally, each Agent hopes to create a process which will allow the school
and community to join together, to take an inventory of its resources, and to
decide how those resources can be best applied to meet the needs that have been
identified. On top of it all, it is the CEA's job to accomplish these goals, in a
manner which does not make the Agent a permanent part of the school system.Simply put, it is the Agent's job to work him or herself out of a job.

TheCommunity-Education Agent Program has been in operation for two
years. There have been frustrations, failures, as well as success. It is too early tojudge whether or not the Work of a Community Education Agent will have a
lasting effect on the schools and communities involved in the program. Some of
the early results of the programs, however, do have implications for all Vermont
school systems.
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To some, Ver nt's largest city seems o a biger v rsion o the small
towns and yillages h pop ate the mountains nd val ey's of our S te. Yet the
City of Burlington s many c ristics that e common to urban areas
throughout the eou r . Public transportation, urban renewal and ward politics
are all familiar Issues to tliie residents of Buffington. While the schools and other
municipal services are operated "on a city "wide basis, the real community life of

:Burlington is often'found at the ward level. Burlington's North End elects
representatives to the school board and City Councilt,but has maintaineki its own
community identity. t

Including three elementary schools, Thayer, Flynn and Smith, and one
jun ior high school, Hunt, the North End supports a total student enrollment of
two thousand pupils. Barbara Leitenberg, a Community Education Agent, has
been helping the staff of the four schools maintain a close relationship with the
families that live in Burlington's North End.43arbara has organized newsletters for
each school which are published monthly through the cooperative effort of the
school staff and parent volunteers. She haS obtained time on radio and television
to discuss topics of public concern such as "Discipline and "Are we teaching the

basics?" At Thayer School Barbara has been working with
the school staff and parents assisting theni with the
publication of a parent's halitibook. The handbook to be
updated annually will contain the names.of teachers and

_students, a guide to the curriculum, a description of
specrarptograms, and school policy.

A North End resident herself and an editor of a
J1 eighbortmod Iii*nonthly newspaper, Barbara knows the

importance of public opinion. Like other CEA"s, Barbara
Irak sutveyed community attitudes towards the schools.

Kriowing the need§"and attitudes of the community
will enable Barbara to coordinate the,resources

of the school and 'community,. Acting
as a clearinghouse for information the

Community Education Agent is able to
respond directly to citizen groups

'interested in community or educational issues. She also provides a referral service
for both the commu'ity and schools, linking persons who have questions about*
e-ducational issues to a person who can answtr those questions. Like a switch-

- board operator, the job of the CEA is' to make a eonnection,?betw'een the

40 ,community and school, a connection that will create, a stronger school program
and increased community,involvement in the schools. ,
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independen0 and interde ndence are st hg Ve nt virtues. riffled .4and independent school distridtal TWInfield.an Cabot r ect those- c 'rade).-:iatic Vermont qualities. Maintaini small Sc ols with trong comm nity -
influencerequiret-'a substantial c initnient-iroin the-corn nity.,It also -delifibt-
strateS &,desire for meaningful pa icipation ,itthe.program, ,effered hy-tbe
schools. Undertheleadegship of perintendent John, OrBrien,..CEA Mike 'Samson,the inembe- of the school board_ and the staff of the T.:Winfield' ate CahOt school ,districts ba been ,etcouragirig' COMMunity involvement in school.,prograniMing
"and s'e4Ins -otit Ways. that the scelool`can better serve, the' cOMMunity a Welk- .

_,,This philosophy of coininunity,eduC-ation,:rit77,- w- ''. -- ----'-' . ,.is based 'on the identificatio-Of interest groups- .... ,

Within the community. Many, organizations- such
as, senior citizens, yoiith clubs, social agencies,
ands.cOintrunitylietterment-gro -,s ,often Ilave . ..,71,:r f-

. ....

: . corniiibrui.iposes that ape unIc .n-to,each other. c' "-'
'Mike Samson is in-constanttoiic with" ' c"""t'--
`groups ,creating opportunities for inemberi,of I-, <,,

these groups te,comrhunicate with, each otherlhe 1

communication often results, in two groups jp1 "iig
forces 'in support of specific programs or com-
triunity activities. For example, a hot meali program or senior citizens t !Ting
the Cabot sehools, haaalsoresultedin the involvement of se "`or citizens -iit SChooli
clages, relating the lore of local 'history to students. An adult,education program
established .in--Cabot allowed Mary St. GJohn, a la year old eititet",:to,receive her

... high school. diploma. An extensive suminer program' has .been in operation it the
Washington - Northeast District for the past two years. The sum tier program
combines the interests-of the "community recreation.'comMittees7andt he teachers
and-administrators of the schools: The siMitneriiregram provides recreational andeducational experiences for stitderits and -enables teachers to',,,develoA,41e.ipittirrieu- .- 4Iumideas which they can use during:the regtilar acho61 year.

For Mike Sainsonand 'the staff 'of the Twhifield a-Ad-Cabot sch,00Ldistrirts,
community educatiet means removing the barrierk,betweektiChoolt and the
community. By demonstrating the common interests that, ;vaildria'sroups Aare,
more value is gained-from. each,,projectihit is' undertaken. 'Conlin utity-educationcertainly does not solve all community or- school ,problem's. It 'does suggest 'possible ,'

-'Ways in which the resources of hoth thepoirimunity and SchOlikean be joined,-deriving greatest benefits for students ana',06 adult community ..that supports,.our schools. . - 1
A
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the members of the ,school boardssand the staffiof the Twinfield an Cabot schooldistricts have been encouraging community involvement in school programming
and seeking out ways that the school can better serve the community a well. .This philosophy, of community education .
is based on the identification of,interest groups
within the community. Many organizations such
as senior citizens, youth clubs; social agencies,
and community betterment groups often have'
common purposes that are unknown to each other.

nderie are str Ve
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small high sc ols with
Titment from the comm

Schools. Under the leadership.° nerintIndent Jo n"Brien, CEA Mike Sanison,

Mike Samson'is in constant touch with such
groups creating opportunities for meMbers of
these groups to communicate with each °there-The
Communication often results in two groups joining
forces in support,of specific programs or com-
'munity activities, For example, a hot,meals progratn, or senior citizens through
the Cabot schools has also resulted4n4tabe involvement of senior citizens in school
clagges, relating the lore of local history to students. An adtelt education programestablished in Cabot allowed Mary St". John, a 78 year old citiien, towreceive her
high school diploma. An extensive summer program has been in operation in the
Washington Northeast District for the past two years. The summer programcombines the interests of the community recreation committees and the teachersand administrators of the schools. The summer program provides recreational and
educational experiences for students and enables teachers to cleveloxnewictirricti-

,v,lum ideas which they can use during the regular school year..
For Mike Samson and the staff ofthe Twinfield and Cabot school districts,community education means removing the barriers between the schools and the

community., By demonstrating the common interests that various groups share,
more value is gained from each project that is undertaken. Community educationcertainly ddes not solve all community or school probleins. It does suggest 'possible'
ways in pvihich the resources of both the community and'schools can be joined,depriving greatest benefits for students an,d the adult community that supportsour schools.
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federal program

In ad ition t¢ providing funds to local schools for the development of new
solutions to educed nal problems, the Division of Federal Programs
administers other sources of fihancial aid and services for schools. Each of
these programs offers the schools assistance for specific purposes that
have been authorized by Congressional legislation.

Title I of the Elementary and Secondary Educa-
tional Act of 1965 supplies formula grants and
competitive grants to schools with concentrations of
children from low income families, to improve basic
skills programs for students who are performing
one or more years below expected grade levels.

Title IV of the Elementary and Secondary
-Education Act of 1965 is the funding source of all the
programs described in this guide: In addition, this
part of the E.S.E.A. legislation awards formulae grants.
for school libraries, guidance programs and for the purchase
of instructional equipment and materials.

Through these major- unding channels; the Division of Federal Programs
offers Vermont schools a variety of services.

The Annual Federal Programs ,Conference an event that brings
teachers, administrators, and parents together for information sharing,' learning
about new programs and discovering resources which Can-be used in their schools.
Contact Dr..Leon Bruno, Director, Division of Federal Programs, Department
of Education, Montpelier, Vermont 05602._'

The Mini-Grant Program enables individual teachers, students-or42 .community members to apply for a small grant; up to fifteen, hundred dollars, to
o
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1 ,,.develop tl,ew elfissrootn projects. Uontac Patricia Tpwnsend, Federal ProgramsEducatioi CoOtdinatoror Ronald Ittibin; 11ield Consultant,..Vermont Department of'pcatioit,, Mo4peliet01,er, ntt061)2.
., ...;:- move AVpti ovides free workshops for teachers who

----

fi'-' Ms igeiras ooms. Contact John Wincuinas,e nation Spec ision 1 Fe' at Programs, Vermont Department ofuc&tion, Montpelier, or, ,-- . k '-14s4
,I. ) The Prescriptive Read.. 47 ' ,.-, a testing program which helps,r acting teachers measure stud,: , d provides teachers with specificinformation about the readi '''., ima ent has or has not mastered. Contact

Gerard Asselin, Title I C. or on of Federal Programs, VermontDepartment of Education, o. .lier, y ont 05602.
The Vermont Stat itdtor nter operating out-of a local schooldistrict, provides assistance to other local schools that wish to "adopt" a programthat has been already developed and tested by another school. Contact JosephO'Brjen; Bennington Rutland Supervisory,Union, Manchester Center, Vermont05255. . .

The Federal Papers a resource bulletin which provides it readers withtimely information about programs and resources that are available through theVermont Department of Education and other agencies and institutions that servethe schools. Coritact John Wincuinas, Dissemination Specialist, Division ofFederal Programs, Vermont Dephrtment of Education, Montpelier, Vermont05602.
.The Federal Programs Seminar . a college level course in grant writing,program plannink, and federal legislation instructed by the staff of the Division ofFederal Programs. Contact Dr. Leon Bruno; Division of Federal Programs,Vermont Department of Education, MotItpelier, Vermont 05602.
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